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1. INTRODUCTION 
Peer evaluation is the process that helps ensure the teaching effectiveness of all faculty with teaching assignments through regular evaluation by other faculty members. All statements in the College rule are intended to be consistent with the University policy, and should there be any perceived inconsistency, the University policy shall be the governing document.
2. AUDIENCE
The audience of a peer teaching evaluation includes, first and foremost, the faculty member being evaluated (hereafter referred to as the “instructor”) and the faculty member conducting the evaluation (hereafter referred to as the “reviewer”). In addition, based on the documentation from the peer evaluation process, secondary audiences can include the departmental faculty, the department head, the deans of the College, and University Administration and Review Committees. 
3. PURPOSE
Although only one class observation is performed by the reviewer, peer evaluation serves two purposes — to improve the quality of instruction in the College and to provide documentation of teaching effectiveness based on written review. Thus, peer evaluation provides an opportunity for faculty to gain both a formative and summative review of their instructional practices. The formative aspect of the review is to assist the instructor in modifying and enhancing teaching quality through joint discussion, observation, and reflection on teaching, review of course materials, and student artifacts. Another dimension of the formative review is to create a record of the extent to which an instructor progresses and improves over time. The summative aspect of the review is to provide documentation for the purpose of making informed personnel decisions including reappointment, promotion and tenure, for post-tenure review of faculty, for teaching awards and consideration for merit pay. 
4. REVIEW FREQUENCY
4.1 Every five years for professors
4.2 Every five years for associate professors
4.3 Annually for assistant professors
4.4 Every year for the first three years and then every three years for Special Faculty
4.5 A peer review can be requested more frequently by an instructor by contacting the Department Head who will assist in implementing this process.
5. INITIATION 
Each September, the Department Head compiles a list of faculty due for review. The Department Head should ensure that an instructor is evaluated by different reviewers over time. For Assistant Professors, the Department Head and instructor discuss possible reviewers and, based on the discussion, the Department Head makes the final decision and notifies reviewers by no later than September 30 of the academic year of review. Associate professors and professors are responsible for choosing their own reviewers. Attention to mutual expertise, compatibility and relevant knowledge and skills should be considered in selecting an appropriate reviewer. 
6. EVALUATORS
Assistant professors and associate professors will be reviewed by associate professors or professors, and professors will be reviewed by professors.  If insufficient senior faculty are available in the department, the Department Head may solicit a qualified and appropriate outside reviewer from a different department or college. Over several years, numerous regular courses taught by an instructor will be reviewed by various faculty members.
7. DATE AND LOCATION OF EVALUATION
7.1 The reviewer is responsible for contacting the instructor to schedule and hold an initial exchange. At this initial meeting, the instructor and the reviewer select a date for the classroom observation. 
7.2 No unannounced reviews will be conducted. The date should not be during the last three weeks of the semester.  The complete peer review process includes four key components: the pre-observation exchange, the observation, the post-observation exchange, and the creation of a summative report. 
8. PURPOSE OF PRE-OBSERVATION EXCHANGE
During the pre-observation exchange (face-to-face or electronically), the instructor shares with the reviewer information to assist the reviewer in making an informed observation. 
8.1 The discussion can include any or all of the following information:
8.1.1 Explaining the objectives and content for the specific lesson.  
8.1.2 Describing and rationalizing the range of methods, materials, assessment approaches, and media used.
8.1.3 Placing the lesson in the context of the overall course. 
8.2 Learning materials for the course, including for example the syllabus, examinations, handouts, electronic materials and examples of student work. These materials can be examined in relation to the course objectives, quality of writing, clarity, completeness, currency of content, organization and information relevance, and assessment strategies employed.
8.3 The instructor can also share general information about who the students are and why they are enrolled in the course. At the pre-observation exchange, the instructor may also choose to suggest what the reviewer might focus on, particularly to provide evidence of improvement if areas in need of improvement have been identified in the past. The reviewer can also provide the instructor with any observation instruments or criteria for review being used to assist in the review process.
9. Observation Instruments
9.1 The reviewer can select a preferred instrument, based on her or his knowledge of the instructor’s class type and in discussion with the instructor. The instrument may need to be modified for differences in instructional settings (online, internship, lab-based, pre-recorded if from different locations).
9.2 The instructor and the reviewer with discuss the criteria or instruments used to assist in the review process. Reviewers and instructors may choose to revise or augment an instrument to fit the particular instructional context under review.
10. Post-Observation Formative Exchange
Following the class observation, an information exchange will be held between the instructor and the reviewer (face-to-face or electronically). This is the opportunity for the instructor to receive formative feedback from the reviewer and to discuss and elaborate on the class observations. Candid discussions of both the strengths and limitations of the lesson should occur with specific attention to how the class may have been experienced intellectually, socially, and with regard to student learning. This exchange also provides an opportunity for reviewers to share their own experiences with the instructor and to suggest alternative approaches and sources of ideas. 
11. Preparation and Submission of Summative Peer Evaluation Report  
11.1 Following the Post-Observation Exchange, the reviewer will prepare a Peer Evaluation Report based on the observation and review of materials (the report should document the overall context of and rationale for the instructional design and the methods employed by the instructor, in addition to other instructional details such as those contained in the “sample” observational instruments). 
11.2 The reviewer will use a Peer Evaluation Report template to ensure all categories are addressed (see “Additional References” on page one of this rule for the link to the template). 
11.3 The reviewer will submit the report to the instructor and the instructor can give the reviewer feedback and suggest modifications or clarifications to the report. 
11.4 If the instructor remains unsatisfied with the peer evaluation report, he or she may submit a rebuttal or written response that will be appended to the report. 
11.5 When agreement on the draft report is reached, the reviewer will submit the Peer Evaluation Report, any observation sheets used with recorded data and, if appropriate, the rebuttal or written response to the Department Head. A copy of said documents will be sent to the instructor.  This must be completed by the end of the semester.  
[Attachment: THREE SAMPLE observational instruments/checklists for assisting in the review process. The samples provide adequate structure and flexibility to guide the observation process, with the third sample focusing on Web-based instruction. It is up to the instructor and reviewer how much to use these samples or where modifications may be necessary to fit the context of the observation.]
Observation of Teaching [SAMPLE 1]
Name of person observed: ______________________________________
Department: ____________________________________________________
Class: _______________________________________________________
Type of class (lecture, lab, seminar, etc.): ________________________
Level of Class (undergraduate, master’s, or doctoral): ___________
Number of students: ___________

Name of observer: _______________________________________________
Date of Observation: ____________________________________________
Please use the following format in conducting your teaching observation
I.
Structure and Goals
Does the instructor's presentation show clear signs of planning and organization? Are the various instructional elements (lecture, blackboard material, handouts) effectively integrated? Is the class time used efficiently? Is the material presented effectively? Does the instructor respond appropriately to unanticipated situations?
II.
Teaching Behaviors
Does the instructor maintain sufficient eye contact with students? Is the oral delivery too rapid, too slow? Does the instructor exhibit distracting mannerisms? Is the language used understandable to students? Is the instructor active enough or too active?
III.
Instructor-Student Rapport
Does the instructor demonstrate fair and equitable concern for all students? Do the students seem receptive to the instructor's ideas? Are student questions answered clearly and simply? Is the instructor sarcastic to students? How would you describe the instructor-student relationship?
IV.
Subject Matter and Instruction
Does the instructor demonstrate adequate knowledge of the subject? Is the instructor up to date in the discipline? Are the transitions between topics effective? Is the course material presented in a lively and interesting style? Is the material appropriate for course and student level? Are the students generally attentive? Does the instructor demonstrate enthusiasm for the subject and for teaching?
V.
General
Assess the overall teaching effectiveness of this instructor. How would you rate this instructor against others teaching similar courses in the department? Would you recommend this instructor to students advised by you? Why or why not? What specific changes are needed to strengthen teaching performance?
Strengths of Instructor:
Weaknesses of Instructor:
VI.
Reflection following the class: to be completed by the person who taught the class, following receipt of the observer’s comments 
Questions to consider:  
To what extent do you feel you achieved your aim(s) for this session?  What were you particularly pleased with?  What, if anything, did you learn from teaching the class session?
If anything did not go as planned, was it a problem or a benefit? What is there to learn from it with regard to future planning?
Reflection on observer’s feedback: Are these fair comments?  Did anything surprise you?
Source: Center for Teaching and Learning, UNC-Chapel Hill and from the University of Exeter.
Peer Feedback on Teaching [SAMPLE 2]
This peer feedback process is intended for use by individuals wanting to learn more about their teaching. It can be used to:
· focus on teaching in one or more units or courses at an undergraduate or postgraduate level
· reflect on postgraduate and honors supervision
· assist the teacher to review the overall quality of their teaching.
This instrument is provided as a guide and it may be modified to best suit the needs of the teacher. 
Instructions for the instructor
In order to obtain a broad perspective of your teaching, one useful source of information is peer observation of teaching. If using teaching observation, decide on the when, where, what and how questions related to feedback. If you wish to obtain feedback on specific aspects of your teaching, ensure your colleague is aware of what these are.
Instructions for the reviewer
For each broad category on the following pages briefly note the sources of information on which your feedback is based, comment on the teacher’s strengths and suggest possible areas for development. In this regard, the bullet points and suggested sources of information may help you. They are intended as a guide rather than a comprehensive list. There is space on the last page for any additional comments you may wish to make. Please remember that the main purpose of this feedback process is to improve teaching. Feedback is best given in a way that leaves the receiver’s self-esteem intact. Start with positive comments and follow with constructive suggestions.
Your feedback is an important part of your colleague’s teaching development. This process is likely to be mutually beneficial.
Instructor’s Name:
Reviewer’s Name:
Date:                                             Course: 
1. Expertise in the Subject Matter Taught
· Has the teacher kept abreast with developments in their field?
· To what extent is the teacher acquainted with the ideas and findings of other scholars necessary for good teaching?
· Do the teaching materials represent the best work in the field?
· Has the teacher researched the area and disseminated their findings?
· Has the teacher incorporated their research in their teaching?
(Possible sources of information: teaching materials; teaching observation; attendance at and/or contribution to conferences, colloquia, journals etc.)
Sources consulted:
Areas of strength:
Areas for development:
2. Success in Facilitating or Inspiring Learning in the Students
· In what ways are the students encouraged to learn?
· How are the students assisted in taking responsibility for their own learning?
· Do the tests or assignments foster understanding rather than simple recall of facts?
· How well have the students performed?
(Possible sources of information: teaching observation; student feedback on teaching; examinations and assignments; feedback to students; grade distribution; descriptions of student performances - class presentation, etc.)
Sources consulted:
Areas of strength:
Areas for development:
3. Coverage of the Specified Curriculum
· Are the objectives of the unit consistent with the aims of the course?
· Are the teaching and learning methods the most appropriate for achieving course goals?
· Have the students learnt what the curriculum requires for this course?
(Possible sources of information: course and unit outlines; assessment details; discussions with others whose teaching depends on this unit/course)
Sources consulted:
Areas of strength:
Areas for development:
4. Student Assessment
· How adequately do the forms of assessment measure the student learning specified in the unit/course objectives?
· Were the grades awarded appropriate to the quality of student work?
· Are students provided with appropriate and timely feedback?
· Are the assessment procedures including grading reasonable, timely and fair?
(Possible sources of information: examinations and assignments; grade distribution; unit and course outlines)
Sources consulted:
Areas of strength:
Areas for development:
5. Development of Units/Courses, Teaching Methods, Teaching Materials etc.
· To what extent has an appropriate mix of strategies been used to encourage student learning?
· Have special teaching materials and/or innovative teaching approaches been used?
· How much effort has been made to enhance the quality of teaching?
· Has the teacher developed new units/courses?
(Possible sources of information: teaching portfolios; course and unit outlines; reading lists; texts; study guides; lab manuals; audio-visual materials; hand-outs; problem sets; assignments)
Sources consulted:
Areas of strength:
Areas for development:
6. Providing Suitable Learning Environments for All Students
To what extent have the needs of all students been addressed by
· the teaching and learning methods?
· the teaching materials?
· the assessment practices?
· seeking feedback from students?
(Possible sources of information: reading lists; texts; study guides; lab manuals; audio-visual materials; hand-outs; problem sets; assignments; student evaluation of teaching)
Sources consulted:
Areas of strength:
Areas for development:
7. Support activities (e.g. curriculum committees, unit/course co-ordination, support for student group activities, career guidance).
· Is the teacher a member of committees or working parties that address teaching-related activities?
· What contribution does the teacher make to informal student group activities?
· Is the teacher available for consultation by students?
· To what extent have postgraduate students been supported in matters other than research?
(Possible sources of information: teaching portfolios; course and unit outlines; office hours; committee membership; discussions with students)
Sources consulted:
Areas of strength:
Areas for development:
8. Any other comments
Source: http://www.csd.uwa.edu.au/spot/peerfeedback.pdf 
Instrument for Evaluation of Web-Based Instruction [SAMPLE 3]
Response format: 1 = Strongly Disagree; 2 = Disagree; 3 = Undecided; 4 = Agree; 5 = Strongly Agree; 9 = Not Applicable (for some questions) 
 
Note: *** means that the option "not applicable" is a viable choice.
 
Web-Based Course Evaluation
 
Name of the instructor and course you are evaluating: __________________
 
Appearance of Web Pages
A Web page is any information with its own Web address that appears on your computer screen.
 
1. The font (type face, size, style) used on the Web pages detracts from the content.
2. The Web pages appear lifeless and dull.
3. The Web pages are dominated by overly bold graphics or text.
4. The color scheme of the Web pages interferes with text comprehension.
5. The layout of the Web pages is uncluttered.
6. The Web pages are overcrowded with hyperlinks.
7. *** The Web pages contain unnecessary animated or blinking graphics.
8. *** A considerable number of pictures or animations that are supposed to be on the Web pages are missing.
 
Hyperlinks and Navigation
Hyperlinks are the buttons, graphs, or phrases that connect one Web page with another.  Navigation is defined as the movement between Web pages.
 
9. *** The hyperlinks are clearly identifiable on the Web pages.  Note: Hyperlinks are the buttons, graphs, or phrases that connect one Web page with another.
10. *** Important information is easy to find on the Web pages.
11. *** The hyperlinks clearly tell students what information they are connecting to.
12. It is easy to locate a particular Web page from any other Web page.
13. The layout of the course Web site is clear to students.
14. *** The buttons in the WebCT course management system clearly tell me what function they perform (compose a letter, connect to chat rooms, etc.).
 
Technical Issues
 
15. The following online course media quickly loads to my home computer:
      a.   *** Video Presentations
      b.   *** Audio Presentations
      c.   *** Pictures or Animations
      d.   Web pages
16. The technical quality of the following online course media is good:
      a.   *** Video Presentations
      b.   *** Audio Presentations
      c.   *** Pictures or Animations
      d.   *** Interactive Computer Video Conferencing (CUseeME, etc.)
 
Online Applications
 
17. The following ONLINE applications are easy to use:
      a. *** Video Player
      b. *** Audio Player
      c. *** Interactive Computer Video Conferencing System
      d. *** Chat Rooms
      e. *** Bulletin Board
      f. *** Private E-Mail System
      g. *** White Board
      h. *** Tutorials
      i. *** Simulations
      j. *** Plug-ins (other than video or audio player)
 
Class Procedures and Expectations
 
18. Students know exactly what actions to take in the event of technology-related problems.
19. In the beginning of the semester, students were given enough time to become familiar with the technology.
20. Students are told exactly how to turn in each assignment.
21. *** Students are given reasonable alternatives to scheduled "fixed time" activities (chats, tests, field trips, etc.).
22. The grading procedures are clearly stated.
23. The directions for completing assigned tasks are confusing.
24. The due dates and deadlines are clear to me.
25. In the beginning of the semester, students were told exactly what is expected of them in an Internet course (learning style, academic and technical requirements, etc.).
Content Delivery
 
26. The course content is delivered with appropriate media.  Note: Media includes printed materials, audio, video, pictures, animations, etc.
27. *** The instructor provides enough examples to allow students to better understand the subject matter.
28. *** The assigned tasks increase student comprehension of the subject matter.
29. *** Students are given useful resources for extra practice or for expanding their knowledge (online tutorials or libraries, content-related Web sites, etc.).
30. The instructional methods used in this course help students learn the subject matter.  Note:  Instructional methods may include lectures, case studies, discussions, group work, etc.
31. The assessment activities (tests, quizzes, essays, presentations, etc.) contribute to students knowledge of the subject matter.
32. The materials used to present the subject matter reflect the personal touch of the instructor.
 
Instructor and Peer Interaction
 
33. The instructor communicates with students in a thoughtful manner.
34. The messages from the instructor are clear to students.
35. The instructor uses an informal conversational style (uses humor, is folksy, etc.).
36. The instructor encourages proper communication among students (teaches Internet etiquette or behavior during discussions, etc.)
37. *** The instructor confirms in a timely manner that assigned tasks have been received.
38. Students can count on the instructor to clear up quickly any confusion that they may have with a topic.
39. The instructor makes an effort to ask students how they are doing.
40. Students are encouraged to get in touch with the instructor when questions or concerns arise.
41. The instructor responds to student messages in a timely manner.
42. *** The instructor is difficult to reach when WebCT is unavailable.
43. *** The instructor's participation in mandatory discussions (in chat rooms, on the bulletin board, etc.) is poor.
44. Students are encouraged to communicate with their peers.
 
Thank you for completing the survey.  Your responses will be very helpful in my attempt to improve the quality of Web-based instruction.
 
Source: http://www.scsv.nevada.edu/~stewarti/mathweb/quest/instrument.htm (for overview of instrument, see http://www.scsv.nevada.edu/~stewarti/mathweb/quest/intro.htm). Student questionnaire reframed for peer evaluation use. 
